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In 1977, an exploratory survey examined the relative 
effects of family and offspring cultural maintenance upon offspring 
psychological characteristics and college achievement , using the 
response^ of ^1,573 Qhicano cr&llege students f rbnf Texas to a mailed 
questionnaire . The hypothesis was that holding family income 
constant, high family Span ish' usage and/or high offspring Spanish 

, fluency would result in higher of f spring 'self-esteem^ more ambitious 
socioeconomic plans*, greater lissuredhess of achieving such plans,' 
greater locus of control, and higher grades. in college. A 41-page/ 

t exploratory multipurpose questionnaire was developed to obtain data 
on the subjects 1 family income, Spanish usage in the home, ^Spanish - 
fluency, self-esteem, educational a'nd income plans, assuredness of 
achieving plans, locus of control, and college grade-point average. 

. Respondents Yangeft from 17 to 62 years of age, with the median age of 
2~2. Path analysis data revealed that high family Spanish usage* 
yielded both negative direct effects and positive indirect effects on 
the psychological and achievement characteristics of the offspring. 
The negat4ve effects were partially offset or sometimes reversed when 
such *homes promoted, the bilingualism of children. However, it was an 
offspring 1 s bilingualism ^Jiich Was a more consistent ^nd stronger 
determiner in the production of positive effects. (NQA) 
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Introductory Statement 

The Center-|or Social Organization of Schools has two primary .objectives : to t 
develop -a scientific knowledge of how schools affect their students, and to 
.use this knowledge to develop better school practices and organization. 

The Center works through five programs to achieve its objectives. The 
Studies lin School Desegregation program applies the basic theories of social 
organization of schools to study the internal conditions of desegregated 
school's, the feasibility of alternative desegregation policies, and the inter- 
relations of school desegregation with other equity issues such as housing * 
and job desegregation. The School Organization program *is currently concerned 
with authority-control structures, task structures, reward systems, and peer 
group processes in schools. It has produced a lar§e-scale study of the effects 
of open schools, has developed Student Team Learning Instructional processes 
for teaching various subjects in elementary and secondary schools, and has 
produced a computerized system for school-wide attendance monitoring. The 
School Process and Career Development program is studying transitions from 
high school to post secondary institutions and the role of schooling in the 
development of career plans and the actualization of labor market outcomes. 
The Studies in Delinquency and Schoo l Environments program is examining 
the interaction of school environments, school . experiences , and individual 
characteristics in relati<$i to in-school and later-life delinquency. ^ 

The Center also supports a ^Fellowships in Education Research program that 
provides- opportunities fpr talented young researchers to conduct and publish 
significant research, and to encourage the participation of women and 
minorities in research on education, 

.This report, prepared by the Studies in School Desegregation progmru ^examines 
the effects of cultural maintenance by Chicano families and students! on 
psychological characteristics and college achievement of the students. 
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Abstract 

Cultural maintenance has traditionally been perceived "as an aberrant 
phenomenon that discourages the socioeconomic success of minority groups. 
Yet, there is growing evidence that indiscriminate acculturation results 
in adverse psychological and academic effects and that maintenance yields, 
positive effects. An exploratory survey was undertaken in 1977 in which 
• 1,573 Chicano college students from Texas pa^rti^pated. Path analysis data 
reveal that high family Spanish usage yields both negative- direct effects 



and positive indirect effects on the psychological- and achievement character- 
istics of offspring. The negative effects are partially offset or sometimes 
reversed when such homes promote the bilingualismfcf children. However, 
it is ah offspring's b^irrgualism which /fs a moi;e consistent and stronger 
determiner in the production; of positive 'effect?s. * 
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BILINGUALISM, CONFIDENCE, AND COLLEGE ACHIEVEMENT 
INTRODUCTION - , 



It is argued by many that in*a culturally pluralistic society ! s move- 

1 - — — 

ment toward the "nation-state, 11 reinforcement systems are typically established 
to coerce ethnically dissimilar communities to acculturate and become socio- 
economically productive (Barth and.'Noel, 1980; Gordon, 1964). Minority groups 
that, for whatever reasons, resist inclusion are often perceived by culturally 

\ ■ - — • < . 

dominant* (especially economically advantaged) society members as deviants and 
their nonacculturation as largely self-imposed and a crucial determiner of 
their psychological alienation and socioeconomic deprivation (Ryan, 1971) 

For example, the Ch^cano, the second largest m^no-rity group in the United" 
States, has maintained its linguistic, and other cultural characteristics 
(Cart£* and Segura, 1979; Grebler et al*, 1970). Rogers (1971) and Coleman' 
(1966) have found language maintenance amorig Chicanqs associated with le^s 
confident psychological characteristics (lower self-esteem, locus of control, 
and motivation) and it has also beer* linked with lower educational s\iccess 
XCarter and Segura, 1979), >Thus, many have concluded that any and all- 
manifestations of cultural maintenance lead to negative effects. • t m 

Other reseirchers have 'argued that indiscriminate acculturation can 
have damaging effects. Garcia (1980) has submitted that it is erroneous to \ 
be^lieye thai capitalistic societies promote the total inclusion of eco-' 

\ f ' ' . 

nomically exploited groups. Members from such communities often endufce more * 
intiense pressure to devalue .and eradicate, tneir v cultural traits, and 
idealize *and adopt those of the culturally dominant population (Bartfc, 
1969). Negative" psychological and Socioeconomic outcomes resuft be- 
cause the required changes are difficult to carry oiit. Some -degree of. 



cultural maintenance may be beneficial ^ecause it minimizes the adverse 
effects of total acculturation and increases the potential for achievement in 

>\ 

"both worlds' 1 -(Garcia, 1980). * 

Even though-research on bilingualism is still inconclusive,' it has been * 
shown that Chicano pupils^ enroll-ed^in bilingual education programs haye 
.higher levels of self-esteem (Firme, 1969; Del Buonb, 1971), and achievement 

test scores (Proa, 1981; Garcia, 1974) titan those, not enrolled dn such 
fc programs. * Chicano colVege students from high Spanish usage (or Spanish 
dominant) homes have demonstrated higher levels of self-esteem and achieve- 
ment than those from less Spanish-speaking families (Long and Padilla, 1971) . 

There is reason, i;herefore v to question the contentions of those who 
see all forms of cultural maintenance as being socially aberrant and harm- 
ful. This ^study examines the relative effects of family* and offspring cultural 
maintenance upon offspring psychological characteristics and college achieve- 
ment. Because of the early-level nature of current reseaAh, it cannot be 
assumed that either the* homers or offspring 1 ^ maintenance traits yield con- 
sistently positive or negative effects on such of f spring characteristics or 

whether these impacts continue' to be significant among coML^ge studeit^. 

V , 
This study attempts to clarify these isjsues* 
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, METHOD 

\ 4 f » 

Sample k 

Using the student directories from 13 colleges, the names of Spanish-. 

surnamed pupils in each directory were first assigned unique consecutive 

identification n^^^rs. After deciding on the total number of students to 

select from e^acH^^stitu^ion, - ranc&m numbers were drawn from a book of random 

^igits in order to select the number of stucTents desired from each school, 

A grand total of 3,000 Chicano spcvllege students received questionnaires. As 

many as five follow-up mail contacts were made ('including a second questionnaire) 

••' ' 8 ■ 



• . . • \ . -. 

in order to encourage participation. Table 1 demonstrates that 1,573 
Chicano cqllege student s_ (or 52%) resppnded in* the* spring, 1977 survey, 

Wble 1 About Here' 



\ 



The sample derived was comprised^of roughly equal numbers of males 
an§ females. • Respondents, ranged from 17 to 62 years of age with the mec^ian 
age of 22, Abqjit 42% came from home eommunities of less than 50,000 people, 
53% from hometowns of 50,000 or more, and 5% did not reveal their' home commun- 
ities. The median years of education for mothers (of respondents) was 6.5 
and 7^.0 years for fathers. The median range of yearly income of the homes 
reared in ranged from $6,000 to' $7,999. About 50% of respondents were lower 
\ classmen (freshmen and sophomores), 35% upper clansmen, 8% graduate-professional 
students, and the remainder did not identify their academic % status .* Finally, 
68% were full-time and 32% part-time students. 
Measures 

An exploratory multipurpose questionnaire was formulated which was 41 
pages in length and took about, an hour to complete. The specific measures 
analyzed £n this study are described below: 

1. The home's income (INCOME) : A question asked subjects (S ! s) to select 

an income- range category from "the 16 categories offered describing the total 

yearly income of their families when they, the respondents, were 16 yeare of 
' v, • 

age. A high score (15) indicates high income. - ^ 

, % 

2. The horned Spanish usage (USAGE) : A measurement *scale ^containing three 
items (ea*ch item offering six responses) asked S's to assess the percentage 
«rang£ of the time Spanish was spoken by particular .family members — mother, 
father, and siblings^. A high score (18) indicates high^ usage in the home. 
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3. Spanish fluency (FLUENCY) : A ♦single question offering seyen responses 
asked S ! s to evaluate their &wn Spanish fluei\cy. A high score (7) indicates 
high fluency. ' - < \ 



\ 



4. Seif-Esteem (ESTEEM) : A scale containing six Likert 'items £each item 
offering seven responses) asked S's about their self-worth- ' A high score 
(42) indicates high self-esteem, 

•5. Educat ional and-income plans (PLANS) : A scale containing three items 
— i * } ' * 

(each item having a diSff^'ent number of responses) asked S'?to describe 
their educational and income plans. A socioeconomic plans scale was desired 
but the occupation question failed tests for internal consistency (described 
in the statistical analysis section) and so it was excluded. Because each 
item was equally weighted, scale totals ranged from 0.966 to 3.000 with the 
latter representing more ambitious plans. t 

6. Assuredness of achieving plans (ASSURED) : A scale containing three items 
(each item offering six responses) asked S's to describe how sure they were that 
they could achieve .their educational, occupational, and income plans. A * 
higtrscore (18) indicates* high assuredness* * 

7* Locus of control (CONTROL) : A' scale containing three items (each item 

offering seven responses) asked S's to assess how much control they felt they. 

« • * 

had over their lives. A high score (21) indicates high locus of control 

(or i}onf atalism) . m • 

• 8. College grade point average (GPA) : A question asked S's to select a grade ^ 
point average from a range of 12 presented. A high score (12) indicates a . 
high grade pointy average. 

It is important to recognize that the FLUENCY variable is used here not 
only as an indicator of Spanish fluency, hut also as a rough measure of bilingual 
ism. There was vefy little* response variation to a question which asked sub- 
jects to evaluate their English fluency. That question had a response scale * 



identical to that used in the FLUENCY item described above, feltjiough a high 
score (7) represented high English fluency. As might be expected of a Chicano 
college sttftient sample, most felt- that they were very fluent in English 
(mean = 6.5 and standard deviation » 0.969). Table 2 demonstrates that 
responses to the FLUENCY question were more varied. Thus, these findings 
demonstrate that there was probably variation in the level of bilingualism 
among respondents. ' » ^ 

Experimental Hypotheses 

It was predicted that hplding family income (INCOME) constant, high 
family Spanish usage (USAGE) and/or high offspring Spanish fluency (FLUENCY) 
will result in higher' of f spring self-esteem (ESTEEM), more ambitious socioeconomic 
plans (PLANS), greater assuredness of achieving such plans (ASSURED), greater 
locus^ control (CONTROL), and higher grades in college (GPA) s 

- ' . * i • / 

Statistical Analysis "J 

An earlier version s^f the questionnaire was, pretested on a mail survey 

sample ofc 124 Chicano college students nine months prior to the final study. 

\ * 
FirsV, thd frequency distributions of Responses to questions (or items) in the 

prestucly questionnaire were e*xaminfed to make certain they had sufficient 

variation. 

Second, the internal consistency^ of measurement scales was evaluated 

/ 

by conducting factor analysis on the items of a given scale. In ^accordance 

with the guidelines ^et forth by MulaikA (1972) , and in particular by Kelle>; 

v \ 

(1975), only those items loading at lease at the .4 level with other same- 
scale items were retained in the scale, factor analyses continued until it 
was no longer possible to separata same-sckle items into distinct factors, 

Third, Pearson product moment correlation coefficients were examined to 
make certain that surviving scale items Aere highly .correlated with each 
other and that they were related with nonscale items in the same direction 



* 



\ . I. 

and at a roughly similar level, ^as suggested by Selltiz et al. (197QX and 

✓ 

Kelley (1975): All of the statistical tests carried ou*t in the prestudy were 
repeated when the final survey data was* collected to further ' guarantee intern- 

- • '« . - - ' . I 

ally consistent measurement scales. 

The final measurement scales were constructed by recoding the response 
scales of some 'items so that a 'high score always* represented a high value 
of a given phenomenon. Scores were then summed with each item receiving equal 
weight. /To avoid penalizing respondents who did not arvswey one or more items 

^ in a scale, the respective item's mean value was assigned to an unanswered 

-I 

question. 

Multiple regression dad& were generated^ employing , the technique * proposed * 
by Duncan- et al. (1972) and Alwiti and Hauser (1975), so that the total, direct, 
and indirect effects of family Spanish usage and offspring Spanish fluency on 
offspring psychology, and/or academic success could be Studied. However, the • 
approach was modified so* that both individual variable indirect effects 
(typically analyzecTUn path analysis) and item-set indirect effects tould be 
calculated, as despfibed by Alexander et al..(1976) and Garcia (1980). Item- 
set indirect effects are useful here in that they determine whether * antecedent 

a • * ' 

' ' ' F 

variables produce indirect effects on GPA via the set of psychological 
variables, that is, via ESTEEM, PLANS, ASSURED and CONTROL as an aggregate 
mediating variable. Finally, even though there are- no established methods 
for ascertaining the significance leye'ls of indirect effects, it was decided 
that indirect effects greater than or equal to .04 woold be given closer, 

• • . • ■ • ■ ■ • \ 

attention. 

FINDINGS ' 

. ^ Table* 2 shows that problems with multicoilirifarity were likely to be 
present but not overwhelming given the Pearson product moment correlations 
' 4 



; between USAGE and INCOME, and between USAGE and FLUENjCY. Thus, high 
usag^^amilies tendec} to hav£ lower yearly incomes 2nd they also produc 
• '-more Spanish fluent children. However, the magnitude of the af f orementi. 
correlations was far 'from unity. Secondly, variables in each correlated 
independent variable pair tended to be corre # late4 differently in terms ^>f 
magnitude afid/or direction, with common other variables. And third, in other 
.tests, each independent variable tended to yield path coefficients in dhe same 
direction and roughly ' similar intensity whether they were placed in the regress 
equation by themselves or with one or both \>f 'the other independent variables. 



2 — 
The R ! s demonstrate that the model achieved only minimal Explanatory 



J 



success' with regard to ESTEEM, PLANS, ASSURED, and CONTROL, while greater 

if ^ . ' 

< success was achieved with respect t% GPA, and especiall^^^LUENCX. It is 




unlikely that the low amount of variation explained in the former wascftreta 

f ' * \ • 

r an absence of response variation in the variables in the model (note the 

standard deviations) . It is more probable that the unreliability of the var~ 

' iables (especially those with the lowest reliabilities which also had the 

2 * . • 

lowest R ! s ~ ESTEEM, PLANS, ASSURED, and CONTROL) coupled with the causal 

insignificance of the independent variables accounted for such results. 



Table 2 About Here 



•The model was more effective, in achieving its main goal of ascertaining 
th^ causal roles USAGE and FLUENCY. Not surprisingly, Table 3 shows that 
the largest effect yielded- in the model was that made on FLUENCY by USAGE. 
Thus, the more a f amily *was reported to speak ^Spanish, the more fluent off- 
spring assessed themselves to be in Spanish. The home is the most important 
agent ( *?hft*ocialization in the linguistic development of children and the « 
results of this study support this. . * 
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/ * Tabie 3 About Here 



U^AQE gelded consistently negative direct effects and ^positive indirect* 
effects on the remaining dependent yariabl.es.. The" negative* dixec^ effects 
demonstrate that high Spanis h usagfe homes adVetseljraf fect>ed s an 'off spiring 1 6 . ^ # 
level of self Tes teem, T socioeconomic plans ^ assuredness of achieving ^uch* 
plans, and locus of control, while no effect was produced on an offspring's grade 
point average. Such impacts occurred probably because most high Spani&h 
usa*ge faitiilie^ were not bilingual, but largely Spanish monolingual in nature 
(which is what a high score tfn the USAGE scale actually measured). 

Future research may in fact demonstrate that high family Spanish usage 
produces such impacts because of adverse forces originating both froflfo outside 
and within the home. Families that maintain their native tongue probably face 
greater accukturative pressure and socioeconomic discrimination and an off- 
spring'^ level of confidence may tre negatively affected. In response to such 
social pressures, ^panish dominant families may stress the fcotal maintenance 
of the culture, ancF this may cause bilingual .children difficulty in resolving 
the apparent conflict between the wishes of -the home andtfheir linguistic 
identity, ^wever, at this point, these explanations are highly speculative. 

USAGE did not yield a significant direct effect. on G?A probably because 
it is not reasonable to expect very .many home characteristics to directly 
affect an offspring's achievement in college* (also note' the insignif icant* 
direct effect o^ INCOME upon GPA) . 'At such a high level of education, many 
students are largely independent of familial control. It is more likely 
that the characteristics of a' home would, at best, produce significant indirect - 
effects via some offspring characteristics (e.g. bilingualism, social psycholog- 



ical traits, etc.) because the latter would be more immediate determiners of 

academic success. Thus, traits originally formed in th£ home might affect 

9 t 

ERiC . - .14 



certain offspring behaviors when a young adult is on his own, but it will be 

. - . x r 

tlta offspring f s characteristics that will mediate the effects of the home. 

The positive Indirect effects of USAGE via FLUENCY on all of the dependent 
* * • 

yeriables in the model confirm the importance of the intervening .role of 

of f sprang Characteristics in transmitting the effects of the home^ These , 

eff ects * reveal that when Spanish dominant homes enhanced the Spdnish fluency 

of children, the offspring developed Highet levels ,of self-esteem, more' 

ambitious socioeconomic plans', greater assuredness x of achieving *such p-lanS, 

. * * 

greater locus of control, and better grades in school. 

In light of the negative direct effects analyzed previously, it ought 
to be all the mope apparent *that the Spa dominant home can have both 
adverse and affirmative effects dn Its children. Such homes negatively 

affect the psychological traits of offspring directly, but the positive 

, — 

indirect effects 'suggest that when the bilingualism of children is enhanced', t 
the bilingualism will in turn lead to positive psychological and academic * 

• * >i ' ' ' 

characteristics. 

Nevertheless, the total effects yielded by USAGE reveal that the overall 

impacts an four out of five of the dependent variables were negative. Such 

<> 

effects occurred because the absolute Value of a given negative impact was 

greater than that of the positive indirect effect in each case. Thus, the 

effect of the home's Spanish dominance was .slightly negative in the long run 

with respect to most of the offspring traits included in the model. 

The importance. of FLUENCY as a positive intervening event is particularly 

evident in the contrasting significant indirect effects of USAGE onGPA, - 

According ito the indirect effect via FLUENCY, if high Spanish usage hpmes 

* 

enhanced the Spanish fluency of offspring, then higher grade point averages . 

* \ 

.resulted. However, the negative item-set indirect effect via psychology 



1 ?[ 



/ . . . 

- v, - 10 ' 

.% . . r 

demonstrates that high Spanish usage homes could not alone enhance the overall 
confidence /and as a result, the achievement of offspring without first promot- 
ing the^Spanish fluency of offspring. ^ / ; 

I Table 3 also shows that, in contrast to USAGE, FLUENCY yielded consistently 
positive arid usually significant total, direct, and/or indirect effects on the * 
dependent variables f Specifically, the positive direct effects demonstrate 
that, as expected, subjects who -were more fluent in Spanish developed higher 
^ ' levels of self-esteem, more ambitious socioeconomic plans, greater assuredness 
of .accomplishing such plans, greater locus of control, and higher grades in 
College. * 

These findings further underscore the importance of the offspring ! s biling- 
ualilm as the most -essential determiner in the psychological development and 
academic success of offspring. As ^speculated earlier, bilingualism might not 
-only promgte?fuccessful interaction in "both worlds," it may also be an indica- 
tipn oi a^greater respect for one's cultural identity, and this could result 
in greater self-confidence. And as alluded to earlier, the greater magnitude, 
consistency, and- interpretability of the ceusal impacts of FLUENCY may be due 

to' the mor'e immediate causal role of an offspring's own cultural characteristics 

I 

„ in. adultnood . 

* The total. effect of FLUENCY on GPA demonstrates that the sum of the compon- 
entMjffects (direct and indirect) was strong and positive. The significant 
affirmative direct effect reveals that subjects who were more fluent in Spanish 
- earried- higher grades, even after important personality characteristic^ were 
* ' taken into account.. Even though this relationship is in the predicted direct ion, 

its statistical significance* was, admittedly, 'not actually expected. It was 
felt- Chat FLUENCY wduld only yield significant indirect effects on" GPA via 
psychology (via individual variables and/or via the item-set) because ir-tfas 
predicted that Spanish fluency would have only direct psychological advantages 

ERIC 16 . 
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ari$i thgt. the latter would finally enhance achievement. 

In light of the direct effect, however, it may be speculated that Spanish 
flJLuency may have some unanticipated direct and urrjaediated educational advantages. 
Some bilingual education advocates have argued, for example, that Spanish lan- 
. suage ability promotes the learning of English, Further, it is possible^ 
that having communicative skills and experiences 4 n two ethnic communities y 
increases the amount of knowledge' learned and that this greater knowledge is 
applied in school. 

Figure l r shows that FLUENCY did not eld any individual-variable indirect 

i 

effects 3n GPA via any of the psychological variables because none of difect 
effects involved were of sufficient magnitude. It is interesting, however, 
y that FLUENCY yielded a significant item-set indirect effect via-thfe psycholog- 
ical variable aggregate (examine Table 3). Utuis, an offspring's Spanish fluency ^ 
led to higher grades only if fluency promoted a subject 1 s overall confidence 
rather than just a specific psychological characteristic. It may be that 
.each individual .psychological trait is too limited and insignificant a part 
of the general self-confidence of subjects for each to be involved in mediating 
significant effects oft this particular nature. 



Figure 1 About Here 



'not centre^ to this study were consistent with those of other 
studies. For example, INCOME was negatively related with USAGE' and FLUENCY, 



Findings 



positively related with PLANS and ASSURED, and INCOME also yielded positive 
indirect effects on GPA via PLANS and psychology. - Further,* all of the psycholog- 
ical variables produced statistically significant 9 positive effects on GPA. 

i 

* - 

CONCLUSION . 



9 

ERIC 



Analysis of data from a 1977 mail survey of Chicano college students from 
Texas has shown .that high family Spanish usage yields both negative direct 

.17 



effects and positive indirect effects on the psychological and academic sugcess 
characteristics of offspring. It appears that negative effects are partia.lly 
offset or sometimes reversed when such homes promote the Spanish fluenoy of 
children. Thus, a Spanish, dominant home cannot be expected to yie^d m^ny posi- 
tive effects if it does not promote the bilingualism of offspring which is the 
most essential ingredient 6 in allowing the home to manifest; affirmative traits 
in children. However, it is the bilingualism of; offspring that is the most 

important determiner In the production of more self-corif idept. aind academically 

t 

successful characteristics in children. r 

Although the results were analyzed from the standpoint of Spanish-speak- 
ing homes and offspring, the findings also lead *to conclusions about English- 
speaking counterparts, English-dominant Chicano families may also yield an in- 
tricate array of impacts on, the ' psychological and achievement # characteristics 
of offspring, "The data suggest, however, that in comparison to 'bilingualism, 
English monolingualism produces more and larger negative effects. Above all, 
it may be the non-Spanish fluency characteristics of such „ of f spring which are 
the more immediate and stronger determiners of the less desirable psychological 
and academic traits which come about. 

In general, the findings suggest that the role of a family's linguistic 
socialization in the psychological and academic development of children is a * 
very complex one* The varied effects may be an indication of just how "mar- 
ginal 11 the Chicano family really is in American society. That is, perhaps it 
is becaus^ there are push-pull forces toward acculturation and cultural main- 
tenance originating both from outside and within the Chicano community that 
families yield such discrepant effects, m This does not mean that there is 
some inherent flaw in the Chicano family. Rather, the effects may be an 
indication of how such families are attempting to adjust to clashing social 
forcel within a pluralistic and often hostile society, 
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To fcn extent, it is surprising that such family ^and of f spring .cultural 




characteristics continue to be as important as they are among college-age 
students. Previous research has tended to focus on the roles of such variables 

I ' J 

among younger cohorts, especially within the context of school settings 
OLopez, 1976). Too many investigators have erroneously presumed that "prob- 
lems" in cultural identity are Supposedly totally or largely resolved before 
adulthood, especially among the socioeconoraically* mobile who are thought to 
be survivors of an earlier cultural selection process (Lopez, 1976). 

Investigators have probably underestimated the continuing importance of 
cultural variables among Chicano adults. Some- authorities have argued that * 
as socioeconomically mobile minority Individuals venture beyond the security 
of the ethnic/racial community and family, there is often an increased rath 
than decreased need to maintain such ties (Pfeifer and Sedlacek, 1974; Lopez, 

1970)- Further, it is also possible that such individuals <nay face more potent 
* * 

forms of discrimination (than less mobile ethnic group ^members) because . the 
successful minority group subject represents a greater >economic and political 
threat to the status quo* Sucji forces may also s encourage the miantenance of 
community and primary group support systems. 

An important, qualification must be made that it is not correct, given' 
the findings of the study, to view any and all manifestations o£ non-bicu^tur- 
f alism whether in the home and/pr* offspring, as inevitable determiners of degen- 
erated psychological and 1 academic outcomes. Certainly, the sample of less 
bicu-ltural college students surveyed in this investigation have demonstrated 
that they had sufficient levels of confidence 'and educational skills to have 
survived public school and push-pull forces which were probably stronger earlier 
on — and inevitably "attend 11 college (an achievement* in and of itself which 
only very few Chicanos have fc^en able to accomplish) . All that has been argued • 
in this study is that, comparatively speaking, biculturalism will have more 
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beneficial effects. ' 

" In general, this study has shown that cultural maintenance probably contin- 
lies to have noteworthy effects .among ^Chicano college students. Subsequent in- 
vestigations may find that maintenance yields similar effects ajnong other groups 
of adults within this population. However, it is also likely that studies of 
educationally mobile Chicano adults (such as this cme) might 'inherently' limit 
the amount of variation and interrelationships among the types of phenomena 
investigated in this exploratory study. Research ozl younger cohorts may 



yield different' results. 
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Table 1: The Number of Chicang College Students Who Received 

Questionnaires and Keturtjied Them at Each Participating Insti- 
/ tution, Spring 1977. 

^ No. % No. % 

College or University ' Sent Returned Return 

Juarez-Lincoln University 

Austin, San Antonio, and Valley branches 116 65 55 

Our Lady of the Lake College ' 

San Antonio, Texas * .. 175 101 58 

Pan American University 

' Edinburg, Texas 175, 103 58* 

San Antonio College * 

San Antonio, Texas , \ 400 179 45 

Southwest Texas Junior College 

Uvalde, Texas . . . .454 236 52 

South West Texas St^te University 

San Marcos, Texas. . . . . . . 175 80 46 

St. Mary's University * 

San Antonio, Texas 175 104 59 

Texas A & I University 

Kingsville, Texas 250 130 52 

Texas ^Southmost College 

Brownsville, Texas 175. 71 * ' 40 

Trinity Universit^ 

San Antonio, Texas ........... 200 118 59 

University of Texas at Austin 

Austin, Texas \ 405 185 46 

i 

University of "Texas at San Antonio 

*San Antonio, Texas 250 140 56 

Yale University . ^ 

New Haven, Connecticut 50 34 68 

Returned anonymously 27 

Total 3,000 1,573 52 



Only Chicago college students from Texas were sent questionnaires 
at this out-of-state institution. , 4 



table 2: Intercorrelations , Explained Variation (R f s), Means, Standard Deviations, and Reliabilities for 
* the Variables Entered into the Bilingualism Model: Chicano College Students of Texas >• " 

Spring, 1977, 
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Table 3: Interpretations of Effects in. a MOctel of Bilingualisi 



Chitano College Students of Texas, Spring, 1977. 
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Figure 1: A Path Model of Bilingi^lisnu Chicano College Students of Texas, Spring, 1977.- 




